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EXECUTIVE SUMMARY   

‘It is so unique and the nature of the challenges are so fun and 

exciting. It is the only extracurricular programme where young 

people have so much freedom and choice.’ Teacher interviewee 

Introduction  

In May 2018 the Mark Evison Foundation commissioned an independent evaluation of 

the School Award scheme. The evaluation was primarily to understand the impact of the 

awards upon the students that apply for awards and complete challenges and upon the 

schools that engage in the process. This report summarises the findings from the 

evaluation alongside a series of recommendations for consideration. 

Key findings 

Growth and reach of the School Award scheme 

In recent years the School Award scheme has grown and expanded significantly, in terms 

of number of partner schools, spread to London boroughs, and awards given and 

students supported. The Foundation engages partner schools with high levels of 

deprivation according to accepted indices; the average percentage of Free School Meals 

among that student population is nearly 22%, compared to a London average of around 

17%. In the 2017-18 academic year: 

• The Foundation delivered School Award Year 12 assemblies in 64 maintained 

schools in London, compared to 54 schools in the previous academic year 

• Over 7500 students attended these assemblies, at which previous award winners 

often presented: nearly 40% signed up as interested  

• Over 1600 students came to the first classroom-based follow-up session   

• Over 220 applications were received, from which 67 awards were made. This is a 

significant growth compared to the cumulative total of 114 awards in all previous 

years 

• A total of 253 young people completed challenges, compared to a cumulative total 

of 369 in all previous years and 158 in the previous year 

Impact on young people: life changing opportunities 

All students at assemblies were encouraged to think about the value of challenge, often 
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first hand from previous award winners. Through the process all students were invited 

to plan and submit their own applications, supported by advice and mentoring support 

from the Schools’ Team. The amount of mentoring required varied according to 

individual student need.  

Obtaining an award and completing a challenge was a journey in self-discovery at a 

formative time in students’ lives. Its actual focus mattered less - for example, whether it 

was physical, creative or technical – but it was very significant in the way it was self-

determined, planned and delivered. Supported by Foundation mentoring, students were 

stretched beyond their comfort zones, and found themselves in places or situations that 

were entirely new to them. The timing of the challenges was critical - students were 

tasting independence, testing their resilience and tackling problems as they made major 

decisions about their future. The sense of achievement realised by planning and 

completing a challenge made many of them wonder what else they could achieve. 

Thus, the School Awards were a life changing opportunity for many students. Award 

winners and school staff alike reflected that this was particularly so for students who 

would not otherwise have encouragement to pursue such a challenge, or able to access 

mentoring and funding. Specific impacts on students included: 

• Increased confidence and self-esteem  

• Increased independence 

• Increased personal resilience 

• Improved teamwork skills 

• New ‘life skills’  

• New activities and interests   

• Broadened horizons 

The case for support: a unique offer for schools 

The positive engagement of partner schools was critical to the success of the scheme as 

they act as the gatekeepers to the students themselves. School interviewees agreed that 

the Foundation provided a unique and valuable extra-curricular offer, sometimes 

alongside other programmes run through the school: they particularly appreciated the 

student-led nature of the Foundation, which was open to all types of challenge, rather 
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than students being channelled into established and adult-led activities. School respondents 

remarked upon the way the challenges stretched each individual appropriately, regardless of the 

student’s starting point or background.  

School respondents described how students gained skills beyond those offered through the 

curriculum, and particularly how: 

• The wider year 12 group were inspired by the Foundation’s assembly presentation 

• School Award applicants and award winners developed skills that strengthened CVs and 

UCAS forms  

School respondents also described how School Awards: 

• Offered opportunities to young people from economically disadvantaged backgrounds  

• Were inclusive for all young people regardless of their academic achievements 

• Were flexible and able to fit within school and pupil timelines 

School respondents described how the Foundation: 

• Minimised any ‘burden of engagement’ on schools 

• Had a warm and personable approach 

Conclusion 

The evaluation returned overwhelmingly positive comments from both the school staff and award 

winners that contributed to it. This positive attitude is perhaps best illustrated by 100% of 

teacher survey respondents saying that they would recommend the Foundation to 

other schools in future. 

Recommendations 

The evaluation generated a number of points that might be helpful for the Foundation to 

consider for future delivery. These are grouped around the following themes. 

• Ensure the Foundation appeals to the students being reached out to 

• Create a community of award winners and harness their energy 

• Build relationships at a school level  

• Maintain momentum and supporting creative thinking 

• Systematic gathering of impact data  

• Clarity around application structures, process and procedures 
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INTRODUCTION  

The Mark Evison Foundation: bringing out the best in young people  

The Mark Evison Foundation’s (the Foundation) overall mission is to promote in young people 

their own personal, mental and physical development, through providing opportunities to 

complete self-created, non-curricular challenges.  

The Foundation delivers this mission specifically through three schemes, the largest being the 

School Awards scheme, an outreach programme delivering awards to Year 12 students (17-18 

years old) in maintained London partner schools. The awards provide support, mentoring, risk 

assessment and legitimate expenses funding of up to £500.  

The underlying inspiration for the Foundation’s values are those of Lt Mark Evison, a young 

British soldier who died in 2009 from a gunshot wound in Helmand Province, Afghanistan: his 

story inspires many applicants. Mark chose to set himself many difficult challenges, always 

showing considerable grit, resilience, kindness, innovation and team support: inclusivity was part 

of how he was.  

A similar scheme to the School Award scheme is offered at the two private schools Mark attended, 

where in 2018 three Memorial Awards were given to Year 11 students (Dulwich College) and one 

Memorial Award given to Year 12 students (Charterhouse). The statistics in the report do not 

include these Memorial Awards.   

Two other award schemes offered by the Foundation include the Major Awards for 19-25-year-

olds across South England and Wales, with funding available of up to £5000 for larger projects 

or expeditions; and the Special Award, currently delivered as the Australian Outback Award. All 

awards can be given for individual or group activities.  

The impact evaluation of the School Award scheme   

 

Drawing together findings from an independent evaluation which took place over Jun – Aug 2018, 

this report describes the difference the Foundation made to the Year 12 students in the 64 partner 

schools, including those that submitted applications for School Awards and those who completed 

personal challenges.  

As well as a review of Foundation data, primary research included fieldwork with award winners 

(n=8); teachers and key stakeholders (n=4); and analysis of responses to a teachers’ online survey 

(n=46).  

This report focusses primarily upon the impact of the Foundation’s School Awards in the 2017-18 

academic year, but it also draws upon the longer-term view from students who were given awards 

from 2013 onwards.  



Final report submitted to Mark Evison Foundation September 2018 
 

6 
 

SCHOOLS’ OUTREACH  2017-2018 PROCESS AND 

NUMBERS 
What did the Mark Evison Foundation do? 

 

Through the schools’ outreach scheme, the Foundation invites Year 12 students in 

partner maintained schools to submit applications which they create, design and plan, 

and which include a risk assessment and costing: all awards carry legitimate expenses 

funding of up to £500 per application. Awards are only given to proposals which 

represent a significant challenge to the applicants concerned. Students can apply in 

groups or as individuals, with an average of around three students per application.  

The process of granting awards occurs over an average of six school visits. The Schools’ 

Team present at an assembly to generate interest and inspire applicants, and at this 

assembly previous award winners at the school are invited to talk about their experiences 

to this next cohort. Within two weeks the Schools’ Team gives a classroom-based 

workshop with interested applicants, talking through their ideas for possible projects and 

working with them on workbooks which explain how the Foundation works and which 

include an example detailed risk assessment.  

Draft applications are then invited, essentially created by the students themselves using 

the general guidelines given in the workbooks. Students are given advice about their 

ideas, plans and applications by the Schools’ Team staff on subsequent school visits and 

by email: the amount of support needed varies with the experience and circumstances of 

the students. Students finally formally present applications for judging, which includes 

a detailed evaluation of the planning and risk. All applicants must submit a risk 

assessment, arrange all-risks insurance (funded by the Foundation) and parents must 

sign parental consent forms. The Foundation uses external advisors to comment on 

physically demanding and technical projects.   

In recent years the School Award scheme has grown and expanded significantly. The 

Foundation engages with schools with high levels of deprivation according to accepted 

indices. The average level of Free School Meals among the student population is 21.4 in 

partner schools, compared to a national average of 14% and a London average of 17%. In 

2017-18 academic year: 

• The Foundation delivered assemblies in 64 different maintained schools, 

compared to 54 schools in the previous academic year  
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• Over 75oo students attended the assemblies, at which previous award winners at the 

school often presented: nearly 40% signed up as interested   

• Over 1600 students came to the first classroom-based follow-up session  

• Over 220 applications were received, from which 67 awards were made. This is a 

significant growth compared to the cumulative total of 114 awards in all previous years 

• A total of 253 young people completed challenges, compared to a cumulative total of 369 

in all previous years and 158 in the previous year. 

What motivates students to apply? 

A review of submitted School Award applications reveals the various factors that motivated 

students to apply to the scheme. Students clearly articulated the range of skills they wished to test 

and develop throughout their challenge, often citing teamwork and communication as key drivers 

to apply. Students were aware of the importance of these ‘life skills’ for their futures, as the 

following extract shows: 

‘Overall what we want to accomplish from this challenge is for our limits to 

be pushed and for our core skills to improve… We believe that this hike will 

enable us to improve; our communication skills, our socialisation skills, our 

teamwork skills and our independency skills… [which will] help us in our 

future lives.’ Application from students from Chingford Foundation School 

Students also described their hope to use the personal challenge as a way to get outside of their 

own communities, to see and experience life beyond their physical day to day environment. This 

seemed especially pertinent for the cohort of young people who had limited experience of travel, 

or leaving their local communities in London. 

‘As we don’t leave London as often it will be an exciting experience for us 

all.’ (Application from students from Langley Park School for Girls) 

What also emerged from the application review was the diversity of the personal challenges 

conceived by the students that applied. This included proposals to: deliver science-based 

experiments; develop apps; stage fashion shows; organise a football tournament in the local 

estate; write and perform a play at school; host a cooking event to raise awareness of refugees; 

and film a documentary. In addition, students proposed a range of testing physical challenges, 

from group hikes across different parts of the UK to significant expeditions further afield, 

all of which were independently researched and were to be completed independent of 

adult supervision. In these ways, the ability to design and own a truly unique personal 

challenge captured student imaginations, and acted as a motivation to apply in itself. 
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IMPACT ON STUDENTS 

Life changing opportunities 

Completing a challenge through the Foundation was often life changing for award 

winners. Award winners often described how a School Award gave them the opportunity 

to take a step away from their usual lives and challenge themselves to do what they had 

previously not thought possible.  

This section reviews some of the ways in which applying for funding and completing a 

personal challenge had a significant impact upon young people, regardless of their 

individual starting point. 

Increased confidence 

By pushing award winners out of their comfort zones, 

teacher and award winner interviewees described 

challenges having a significant impact upon students’ 

confidence and self-esteem.  

Teachers said that the increased level of confidence 

amongst award winners was tangible for students as they 

returned to complete their final year in sixth form. For 

some teachers this was nothing short of transformational, 

particularly obvious for those students known to be introverted.  

‘We have been so touched to see these students shine when they have 

been so reluctant in the past to step forward.’ Teacher survey 

response 

‘I would say confidence and leadership skills are the biggest impact 

for the kids who win an award, particularly for the less academic 

group it has given them some recognition.’ Teacher interviewee 

The evaluation generated numerous examples of young people changing their future 

plans as a direct result of increasing their confidence through the challenge. One example 

is presented in detail below. 

Vignette 1: Life changing confidence 

A teacher described the experience of one of her students who had completed a 

In the school survey, 

80%  respondents 

agreed or strongly 

agreed that  students  

completing  a  challenge 

increased their level of 

confidence and self 

esteem 
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challenge abroad.  Prior to the challenge she had lacked the confidence to even speak 

to staff members, never mind deliver presentations or talk to peers as part of a larger 

group. Upon returning from the challenge she was markedly more self-assured and 

confident. During the challenge she had had to work with her group to overcome 

problems they encountered on the way, such as changing their planned 

accommodation at short notice. This experience had increased her confidence, 

particularly in herself and her decision making. She subsequently made the 

courageous decision to readdress her chosen A-level subjects at very short notice. 

The student spoke in front of a large group of younger students about her experience 

with the Foundation. She told them she would have laughed if anyone told her a year 

previously that she either would have completed a challenge or spoken publicly. She 

achieved something far beyond what she ever thought possible and described how the 

experience gave her the confidence she needed to fulfil her ambitions. 

 

Increased independence 

Teachers and award winners described how the challenge 

was often the most independent thing that award winners 

had ever done. For example, students may never have been 

outside of London before, or planned something 

independently. Interviewees described how the 

Foundation’s mentoring process stretched them, ensuring 

a significant degree of independence within the challenge. 

Regardless of whether the challenge was cycling from Paris 

to London, completing the Three Peaks Challenge or building a treehouse in Devon, all 

Schools Awards give award winners the opportunity to be independent outside of their 

comfort zone. 

 ‘[Young people] look forward to more independence rather than 

wanting to stay at home and carry on with life as it is [and so the 

challenge] demystifies university and adult life. It’s their start of 

freedom and breaking away from the realm of the family, and 

consider things they wouldn’t have considered before, like moving 

away [from home].’ Teacher interviewee 

In the school survey, 

80% of respondents 

agreed or strongly 

agreed students who 

completed a challenge 

increased their level of 

independence 
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‘It was a really good experience and was the first thing [I did] that 

was entirely self-planned… There were only two of us rather than 

being reliant on a big group.’ Award winner interviewee 

Increased personal resilience 

There are several mechanisms by which young people increased their personal resilience 

through applying for and completing a Schools Award personal challenge. Students had 

to redraft applications as necessary to demonstrate the stretch of the challenge and 

quality of their planning. Award winners who completed personal challenges had to be 

resilient in the face of unanticipated dilemmas, obstacles or problems which they had to 

overcome.  

‘The trip itself taught me you can achieve anything if you are 

persistent and put enough effort and time into it. That is how I deal 

with problems now, there is no point despairing… It is about putting 

enough effort in to make it right.’ Award winner interviewee 

Improved teamwork skills 

Many young people decided to complete challenges as part 

of a group. Often these teams shared interests but did not 

know each other well before completing a challenge.  

Teams could sometimes be made up of individuals from 

different schools which added additional logistical 

considerations. As such, effective communication and 

supportive teamwork was imperative throughout the 

lifetime of the project.  

For the application process, some students delegated tasks across the team but also came 

together to ensure that each section of the application worked together. Successful 

completion of the challenges also necessitated effective teamwork. Award winners 

reported that being pushed to the limits helped rather than hindered their teamwork as 

they recognised the need for a mix of skills and abilities to bring out the best in each 

other.  

‘Our teamwork was surprisingly good, it was really hot and we had 

a lot of obstacles, I thought we would argue but we didn’t we were 

consistently supportive.’ Award winner interviewee 

In the school survey, 

71% of respondents 

agreed or strongly 

agreed students who 

completed a  challenge 

were able to put 

teamwork into action 
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‘The teamwork and social cohesion and friendship [is a big impact 

on students]… They have worked together with people who they 

didn’t know at the start of the year.’ Teacher interviewee 

Experience of ‘life skills’  

School staff described the benefits to students who 

worked upon applications to the School Awards. 

Generally, the School Award application process was seen 

to have a positive impact upon applicants, regardless of 

whether they were subsequently granted award funding to 

deliver their personal challenge. These skills were often 

referred to by school staff as ‘life skills’ as they fell outside 

the typical school curriculum.  

‘Organising the challenge is a real skill in itself. 

[Young people] develop real life skills for example the budgeting and 

an awareness of money.’ Teacher interviewee 

The specific skills and qualities that applicants developed through the Schools Award 

application process included: 

Time management skills: applicants had to plan detailed timelines for their personal 

challenges, and use time management skills to complete the application around their 

wider school studies.  

Organisational skills: applicants had to develop organisational skills in a number of 

ways, whether that was liaising with team members, delegating tasks, planning a route 

or anticipating all the logistics involved in the challenge.  

Research skills: applicants were required to thoroughly research all parts of their 

challenge and submit detailed plans to the Foundation. As challenges were often new 

activities for applicants, this involved extensive primary research. 

Budgeting: applicants were expected to submit a detailed costing for the project, and 

plan to raise any additional funds themselves that they might require. 

Perseverance: students were usually required to refine their ideas and complete a 

number of drafts of an application to ensure that they included sufficient detail before 

the Foundations would give the award.  

In the school survey, 

83% of respondents 

agreed or strongly 

agreed that applying to 

the Foundation was a 

good use of students’ 

time, even for those 

who didn’t win an 

award 
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Experience of completing the application process: for many applicants, this 

could be their first experience of undertaking an application process. Familiarising 

themselves with the format and process – not to mention submitting applications to a 

high standard - was seen as an essential experience for successful future applications, by 

both award winners and school staff. 

‘The application process was really helpful because it gave us 

structure and made us think through everything, all the details and 

plan out a budget and so on. The prep for the trip taught us a lot 

about organisational skills, having to flesh out an idea, and risk 

assess it.’ Award winner interviewee 

Develop new activities and interests 

Award winners reported that they either took up the central 

activity involved in the challenge as a new activity or that 

the personal challenge intensified their passion for an 

existing activity. They described how they looked to 

recreate the unforgettable and enjoyable experiences in the 

challenge once it had ended, in some instances building 

their future studies or career around it.  

‘I liked sport before but it was through the 

challenge that I developed a real passion for it.’ 

Award winner interviewee 

Teachers also described how award winners realised the importance of extracurricular 

activities and the value of spending time on interests or meaningful goals separate from 

their studies.  

‘The students were able to identify meaningful goals outside of their 

academic studies and are now much more likely to complete these as 

part of the MEF programme or otherwise.’ Teacher survey response 

In the school survey, 

65% of respondents 

agreed or strongly 

agreed students who 

applied for an award 

became more aware of 

extra- curricular 

activities 
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Broaden horizons and gain a new perspective  

Award winners described how completing a challenge showed 

new or different possibilities for their future.  Stepping outside of 

their daily experience – often literally, travelling to a new place 

outside their immediate communities - gave them the 

opportunity to develop a new perspective on life. Whether this 

was the result of increasing confidence in their own abilities, or 

the experience of the challenge confirming their passion for a 

specific activity, school staff and award winners gave multiple 

examples where award winners returned from their personal 

challenge with broadened horizons. The case studies at the back of this report describe this in 

more detail.  

‘Even for the kids who don’t do the challenge, just to have a glimpse of the 

possibility to go on an adventurous trip with their friends in the summer 

[broadens their horizons].’ Teacher interviewee 

Conclusion: Life changing experiences 

Young people that engaged with the School Award scheme did so at a critical time in their lives. 

As 16-18 year olds they were making key decisions about their future, whether that was around 

further study, apprenticeships or employment. They were also shaping their world views more 

holistically, whether that was around building new friendship groups, finding ways to manage the 

stresses of life, or look after their mental wellbeing, as well as explore their relationship between 

themselves and their local community. Through the Foundation’s outreach and mentoring 

activity, engaging with the School Award scheme had a positive impact upon applicants, 

regardless of whether they were subsequently granted award funding to deliver their personal 

challenge.  

For award winners, completing something so self-determined and stretching as the challenge 

made them wonder what else they could achieve in other aspects of their lives, regardless of their 

starting points. They took a step away from the day to day to reassess and reflect on their decision 

making so far, to stretch and challenge their original aspirations and think more clearly about the 

kind of people they wanted to be. In these ways and at this time in their lives, the School Awards 

challenges offered a life changing opportunity to students.  

‘It’s the best way you could spend £500 to raise aspirations and 

raise independence. Phenomenal, really fantastic programme. 

Setting aspirations for something they have never done before, it is 

huge.’ Teacher interviewee  

In the school survey, 

77% of respondents 

agreed or strongly 

agreed that taking part 

in the challenge 

widened award winner 

horizons 
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IMPACT ON SCHOOLS  

A unique offer  

This evaluation explored the experiences of school staff that worked with the Foundation 

in 2017-18, to understand the ways in which the Foundation provided a unique extra-

curricular scheme. Perhaps most telling is the fact that, despite different experiences and 

engagement with the Foundation, 100% of survey respondents indicated that 

they would recommend other schools to become involved with the 

Foundation in future. This section outlines the key reasons that underpin this view. 

Students were inspired by Mark Evison’s story 

All interviewees described how students found the 

Foundation assemblies to be inspiring and motivational. 

Award winners described how Mark’s story was especially 

emotive and how the personal nature of the Foundation 

captured their imagination. They readily made a 

connection between Mark’s outlook on life and the values 

of the Foundation.  

The assemblies took place during Year 12 as the students transition to final year sixth 

form and need to become more independent. Interviewees often described massive 

excitement among the whole year group upon hearing about the possibilities of what they 

could do. Award winner interviewees commented that throughout the whole of their 

schooling this was one of the assemblies they could really remember.  

‘All students whether they apply or not, go to the assembly and start 

thinking about things they could do independently. It gets a whole 

year group thinking about independent projects.’ Teacher 

interviewee 

In the school survey 

83% of teachers either 

agreed or strongly 

agreed that students 

were inspired by the 

Foundation’s assembly 

presentation. 
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Applicants developed skills that complemented and strengthened their 

academic studies  

Students who applied to the Foundation had the 

opportunity to deepen a range of planning skills which are 

often separate to the academic curriculum. This could 

involve background research into challenges, timelines and 

itineraries, budget plans and risk assessments. For many 

students, the Foundation’s focus on planning and research 

introduced important skills for future job applications 

and/or UCAS applications.  

‘[It has given award applicants experiences to 

put on their CV such as] independent research skills and delegating 

tasks as a team. It has given them confidence in their own planning 

abilities.’ Teacher interviewee 

Additionally, for award winners who completed a challenge, the learning and experience 

was added to their CVs and UCAS forms to set them apart from other applicants.  

‘Because I put [my experience from the award] on my CV, I now 

have lots of opportunities for filming. It has done a lot for my 

career.’ Award winner interviewee 

School Awards offered a unique contribution to school’s extra-curricular 

programmes 

Teacher interviewees described how the Foundation 

offered a unique contribution to the extra-curricular 

programmes within schools, which compared very 

favourably to other programmes.  

For example, they felt that other extra-curricular 

programmes tended to be much more structured, with pre-

determined activities and planning primarily done solely 

by adults or with adults. In comparison the Foundation 

allowed schools to offer completely new experiences to students, identified and planned 

entirely by themselves. As such, the Foundation challenges tended to be more wide-

ranging, and included physical, creative and leadership challenges. Teachers celebrated 

In the school survey, 

86% of respondents 

believed that the 

Foundation compared 

well to other  challenge 

programmes offered by 

the school 

In the school survey, 

79% of respondents 

agreed or strongly 

agreed that award 

winners used their 

experiences to enrich 

their CVs and personal 

statements 
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the freedom and choice that this gave their students: 

‘[The Foundation is a] great fit into our ethos and our school 

calendar. It is totally different from our other extracurricular 

programmes that either involve people coming in to talk or are 

sports related.’ Teacher interviewee 

The School Awards offered opportunities to young people from 

economically disadvantaged backgrounds 

All of the Foundation’s 64 partner-maintained schools are based in London, and the 

demographics within these schools reflect the cultural diversity of the areas within which 

they are based. The average level of Free School Meals among these schools is around 

22%, compared to a national average of around 14%. Teacher interviewees agreed that 

many of the young people who engaged with the Foundation would never otherwise have 

had access to the opportunities they offered.  

‘It offers opportunities and helps disadvantaged kids who would just 

never ever have these opportunities.’ Teacher interviewee 

‘[The Schools Awards provides] enrichment opportunities to all 

students regardless of experience, background or ability.’ School 

survey respondent 

The School Awards were inclusive for all young people regardless of 

academic achievements  

Teacher interviewees described how the Foundation 

celebrated the individual strengths of young people 

regardless of their individual academic abilities. Young 

people were encouraged to pursue - and received praise 

and recognition for - something separate to their studies. 

Teachers and award winners described how this was 

appealing to students, and attracted those who would not 

ordinarily put themselves forward for extra-curricular 

activities.  

‘The groups who won awards this year are not the kinds of kids who 

would volunteer at parents’ evening or usually put themselves out 

there. One group is not particularly academic. We try to support all 

In the school survey 

89% of respondents 

agreed or strongly 

agreed all students 

were encouraged to 

apply for a Foundation 

award, regardless of 

their academic 

performance 
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young people but sometimes academic kids get the limelight so it is 

good that these kids get something special for them which is good.’ 

Teacher interviewee 

School Awards had a flexible fit within school and pupil timelines 

The timeframe of the application process broadly mirrors 

the wider school calendar. Typically, assemblies take place 

in the first two terms of the academic year, and awards are 

given between Easter and the end of the school year. This 

allows sufficient time for students to design challenges, 

decide on teams and balance this process with their 

academic studies. Respondents broadly agreed that the 

Foundation were mindful of the capacity and workload of 

teachers and students, and that they provided feedback in 

a time efficient manner. They tended to agree that the final decision-making process was 

timely, reducing the pressure on young people.  

‘It wasn’t a lengthy process and there was a very quick 

turnaround… they didn’t leave me worrying about the outcome of 

my application.’ Award winner interviewee 

The Foundation took a student-led approach to mentoring and ‘stretch’ 

Teachers agreed that the Foundation was unique in the 

level of choice and freedom it offered to young people to 

design their own challenges. Additionally, teachers 

described how the Foundation flexed the ‘level of stretch’ 

depending on the starting point of the student, to ensure 

they were appropriately challenged. In between the 

assembly and the judging, the Foundation offered 

mentoring sessions within schools where the schools’ team 

provided detailed, specific feedback on draft applications. 

The application process was testing for students, and the 

Foundation offered as many follow up sessions as was required by them.  

The Foundation took a genuinely student-led approach, making the application process 

open and meaningful to a wide range of students regardless of their backgrounds or 

In the school survey, 

76% of respondents 

agreed or strongly 

agreed that the 

Foundation provided 

an appropriate level of 

mentoring for students 

as they went through 

the process 

 

In the school survey, 

70% of respondents 

agreed or strongly 

agreed that the overall 

application process 

took an appropriate 

length of time from 

start to finish 
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individual life experience. 

‘The support given to students in preparing applications is second to 

none.’ Teacher survey respondent  

The evaluation generated numerous examples where the Foundation worked closely 

with the students to tailor appropriate stretch. One of these is presented in more detail 

below. 

Vignette 2: Flexing the level of stretch 

A teacher interviewee described a challenge completed by a group of students at her 

school. They had designed and completed a cycling challenge - even though some 

members of the group had never ridden a bike before making their application. The 

students were resourceful in borrowing a bike and supporting each other through the 

difficult process of learning to ride a bike. 

The students were all young women from conservative Muslim families who did not 

allow overnight stays outside the family home. Therefore, to avoid an overnight stay, 

they worked with the Foundation to adapt their challenge to cover a huge number of 

miles in one day. For young women who had never ridden a bike before the 

application, or indeed had limited opportunities to be independent with their friends, 

this was a significant undertaking. 

 

The Foundation place minimal ‘burden of engagement’ on schools 

School staff described how School Awards were not burdensome in terms of time and 

resources for schools:  staff could choose how much they want to be involved, and there 

were no expectations placed on them to do more than their capacity allowed. This may 

be organising an assembly and attending meetings. Appropriate teachers are copied into 

all email correspondence with students.    

‘The Foundation are very conscious not to burden staff. We still have 

a hand in it but it is minimal work.’ Teacher interviewee 

The Foundation has a warm and personable approach 

Although the Foundation had high expectations of young people, interviewees described 

how the organisation consistently took a warm, nurturing approach to mentoring. The 

experience of both school staff and students alike was that the Foundation staff were friendly, 
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personable and caring. Teachers commented that it was very apparent that staff at the Foundation 

had a genuine desire to see young people enjoy and achieve their goals.  

‘[The Foundation was] personable with me and with the kids. They genuinely want 

to see kids achieve and have a warm but honest approach’. Teacher interviewee 

‘[The Foundation has] friendly liaison when working with school, energy and 

genuine interest in student ideas. They give generous support of students’ plans.’ 

Teacher survey response 

Conclusions: a unique and valued offer for schools 

School staff and award winners were overwhelmingly positive of their experience of the School 

Awards and the impact they had on the students who engaged with the process. Indeed, research 

participants often took the opportunity to use the evaluation to thank the Foundation for all the 

work they have done to support the students at their schools. 

‘I would like to thank all at the MEF for everything they have done for us and our 

pupils. The impact of the work of the Foundation has been life changing for some of 

our pupils in terms of confidence gained, feeling that they are better than they 

thought they were, and the opportunities that students have managed to secure 

with both the skills and confidence gained by their award. Thank you so, so, much.’ 

School survey respondent  

FINAL CONCLUSIONS   

A life changing opportunity for young people 

The evaluation returned overwhelmingly positive experiences from both the school staff and 

award winners that contributed to it. Respondents agreed that the School Awards scheme 

represented a potentially life changing opportunity for students, at a formative point in their lives, 

and particularly for those pupils who would otherwise not have encouragement and support to 

embark on such a challenge.   

School staff also agreed that the School Awards brought a unique offer to any extra-curricular 

programmes delivered through the school, and remarked upon the energy, positivity and student-

led approach of the Foundation. In these ways, the School Award scheme is an effective outreach 

programme which brings benefit to the wider Year 12 year group as well as the individual award 

winners who complete a challenge. 

These positive experiences are perhaps best illustrated by the 100% of teacher survey 

respondents that said that they would recommend the Foundation to other schools 

in future and the examples of impact described in the depth case studies of award winners, 

presented below.   
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FIVE CASE STUDIES  

This section presents five depth case studies adapted from interviews with eight award 

winners. These illustrate the breadth of School’s Award challenges, from running a 

summer-long football competition on the local estate to writing and performing a play 

with music. The impact on award winners is equally wide and varied, as students put 

team work and communication skills into practice during the challenge, or shape 

individual aspirations and plans for future. 

Albert  

School’s Award Winner 2013: £350 

expenses funding 

Before applying to the Foundation 

Albert was having a tough time studying for his A 

levels. At the end his first year he dropped Biology 

and Chemistry - meaning he would only be 

studying Maths and Psychology in his final year. 

He was worried about the impact of this on his future prospects. Albert was considering 

studying for a Btec in Sports Science but lacked a clear sense of what this may lead to.  

Albert vividly remembers hearing about the Mark Evison Foundation in a school 

assembly. This immediately sparked his interest and the prospect of having autonomy, 

independence and responsibility excited him.  But despite this, Albert decided not to 

apply to the Foundation because:  

‘I didn’t have a clue what to focus on and at that stage didn’t have the 

passion for sport.’  

A teacher encouraged Albert and gave him some ideas about the focus of a potential 

challenge. He had done some sports coaching as part of Duke of Edinburgh and so he 

came up with the idea of delivering football coaching in his local area in Crawford estate, 

Camberwell. He found that there were no structured activities for children in his area 

and reflected that this is something he would have enjoyed when he was younger.  

Albert found the application process daunting because it was different from anything he 

had done before. He was also nervous about being responsible for such a large sum of 
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money. The application required Albert to do background research into coaching 

courses, equipment and to provide a detailed budget. However, he received invaluable 

support from his school and the Foundation, both were great sources of support for him 

and they clarified exactly what was required in the application process and provided 

feedback on drafts.  

The challenge 

Albert successfully completed a football coaching course which incorporated all aspects 

of coaching techniques as well as first aid and child protection. He enlisted the support 

of a volunteer, found a venue and advertised the sessions. Over the six-week summer 

holiday Albert committed to leading two morning sessions per week. Upwards of thirty 

children took part in the sessions over the summer. After the final session, Albert 

collaborated with the Foundation to organise a tournament and awards ceremony to 

celebrate the great success of the project. Albert describes the positivity he felt seeing the 

young people grow in confidence and showcase their new skills in the tournament. Many 

of the children’s parents attended the tournament and awards ceremony and were 

enthusiastic about the achievements of the project.  

The impact of the challenge 

Following the success of the challenge, Albert set up a football club. This is now an 

established club with two teams and Albert anticipates that there will be 3 or 4 teams 

over the next year and more young people will be taking part. The experience of 

completing the application gave Albert the confidence and skills to go on to secure further 

funding initially from the Tenants and Residents Association in his local area and, more 

recently, from the Football Foundation which is secured until 2020. Albert believes that, 

‘the sky is the limit’ for the football club. He now has the confidence to continue to apply 

for funding and is committed to ensuring it remains accessible and low cost for young 

people.  

Not only has the challenge had a significant impact on the community and on the football 

team, but it has also had a positive impact on Albert personally. Prior to the challenge 

Albert was uncertain and worried about his future. Upon completing the challenge, he 

developed a real passion for sport, this informed his decision to complete a degree and 

to qualify as a PE teacher. Albert has maintained the football club during his studies 

despite living away from home and has taken up other coaching opportunities.  Albert 
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enjoys teaching and in the future he hopes to move back to the area where he grew up to 

positively impact on young peoples’ lives through delivering good quality education and 

by continuing to grow the football club.  

Ekansh  

School’s Award Winner 2015: £500 expenses 

funding 

Before applying to the Foundation 

Ekansh had recently moved to London from India and 

was studying towards his GCSEs at a Local Authority 

Maintained School in Hillingdon. Whilst he excelled 

academically, Ekansh was unsettled, uneasy and 

feeling somewhat isolated. He felt that he was 

struggling to adjust to a new culture and society.  

Ekansh remembers the Foundation visiting his school and hearing Mark’s story. He 

found the experience deeply moving and it inspired him to consider a personal challenge 

outside of his academic studies. He was particularly interested because the challenge 

could be self-dictated rather than pre-planned as with other extracurricular offerings at 

the school.  

Ekansh teamed up with two of his friends. As none of them had ever left London, they 

began by looking at a map of the UK. They saw the Isle of Wight and decided to base a 

challenge around travelling there independently.  

The challenge 

Ekansh and his friends cycled all the way from London to the Isle of Wight and back in 

five days, averaging 50 miles per day. In preparation, they planned the route, bought 

bikes, supplies, first aid kits and tents. A month prior to the challenge they started cycling 

two or three days a week. Training rides began at five miles and quickly progressed up to 

80 miles.  

It was important to the three friends that they completed the challenge without any 

additional support. They wild camped each night, used physical maps rather than 

smartphones and transported all their equipment and supplies in a trailer attached to 

one of the bikes.  
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Ekansh was physically prepared for the challenge but had not anticipated the mental 

challenge that arose from the monotony of cycling. However, the team were determined 

and supported each other to give it their best effort. The three friends successfully 

completed the challenge within their target time. Their meticulous planning meant that 

they only encountered minor issues such as punctures and were easily able to repair these 

due to their preparation before setting off.  

The impact 

Upon returning to London, Ekansh felt a great sense of achievement and independence. 

He developed a stronger friendship with the two friends and all three of them developed 

in confidence as a result of the experience.  He felt more assured in his decision-making, 

particularly in relation to choices about his future. Although his school and his family 

were encouraging him to go to university, he didn’t feel this was the right path for him.  

The experience of the challenge gave Ekansh the self-assurance to choose an alternative 

route to many of his peers and to go through the application and interview process. 

Ekansh successfully secured a degree apprenticeship in Digital and Technology Solutions 

for Accenture, one of the world’s biggest technology companies. He attends university 

for a day a week and for the rest of the time enjoys putting his learning into practice in a 

professional role. He maximises opportunities within the workplace and attributes his 

sense of ambition in part to completing the challenge.  

Ekansh cycles every other weekend or whenever he is London. He continues to challenge 

himself and each of his rides now typically exceed 100 miles. The challenge inspired a 

real passion for the sport and he also watches the professional tours and events.  

Juan and Macy 

School’s Award Winner 

2017: £450 expenses 

funding 

Before applying to the 

Foundation 

Juan enjoyed rock climbing 

as a child growing up in Spain but found that there was nowhere close by to continue his 

hobby when he moved to the UK prior to starting his GCSEs. After two years of living in 
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the UK, Juan discovered bouldering as an alternative. This is a technical, powerful form 

of climbing undertaken without ropes on relatively small rock formations.  

Juan learnt to speak English alongside studying for his GCSEs and found the transition 

to A-levels extremely challenging having English as an additional language. At the end of 

year 12, he was feeling stressed about the impact this would have upon his results and 

was considering retaking the year. Hearing about the Foundation at this time gave Juan 

a different focus to relieve some of his anxieties.  

Juan related to Mark’s love of outdoor activities and was drawn to the Foundation 

because of its inclusivity, especially because it has no rigid entry criteria related to 

academic performance. He knew immediately that he wanted to incorporate bouldering 

into his challenge and wanted to involve his friends from the local bouldering wall.  

Macy was a member of the team. They were excited by the prospect of pushing their 

limits by bouldering outside for the first time and to combine this with camping and 

hiking, so not only were they independent of adults but also self-sufficient. Macy saw this 

as an opportunity to combine her passion for film and bouldering so she decided to 

document the challenge on film.  

The team worked well together and divided the tasks for the application process between 

them so that it went smoothly. They developed a detailed budget plan including how they 

would raise the money to purchase bouldering mats and researched all aspects of the 

challenge such as safety, routes and campsites. The team presented their proposal using 

an animation they developed and responded to the constructive feedback they received 

from the Foundation.  

The challenge 

The team caught a train to West Sussex and went bouldering, hiking and camping for 

five days. The experience of bouldering outside was completely different to indoor 

bouldering. It was the first time the team had set up camp and the hiking was physically 

demanding as they needed to carry equipment and the closest bouldering site was a two 

hour walk from the campsite. For Macy, it was also a completely new experience to film 

whilst she was bouldering. The team worked well together, supported each other and 

relished the physical challenge and the connection with nature.  

They overcame many unexpected difficulties. Upon arrival, they discovered that they 

could not walk on their planned route to the campsite because it was privately owned 
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land but they worked together to find an alternative route using physical maps. The walk 

to the campsite was around eight hours rather than the anticipated two but they 

supported each other and swapped heavy equipment around at intervals.  

The impact 

This was an unforgettable experience for the whole team. Not only was it an intense 

physical challenge but it also required preparation, resourcefulness and skills to be self- 

sufficient in the outdoors. It showed the team that they are able to deal with difficult 

situations independently and that they can apply this learning in their lives more broadly.  

Juan forgot his worries whilst bouldering because it required such a high level of 

concentration and reconnecting with nature reminded him of the importance of 

maintaining a work-life balance in his future career. Juan felt more optimistic about his 

future and although he still did decide to retake the academic year, he did this knowing 

the benefits of doing so for his future. He has since sought out numerous voluntary 

opportunities and shadowing opportunities to support his future ambition to study 

medicine. Juan believes that if he had not taken part in the challenge he would have given 

up on his dream of becoming a doctor because he would not have had the headspace to 

make the measured and courageous decision to retake his first year of A levels.  

Macy is looking forward to going on further expeditions. She now proactively seeks out 

opportunities and has the confidence to put herself forward for them. The experience 

allowed Macy to showcase her filmmaking talents. This has opened up further 

opportunities for her, for example she is currently making a film for Richard’s Children’s 

House Hospice. Macy hopes to pursue filmmaking in her future career and believes 

taking part in the challenge will assist her with her application to study film.  

The team are currently exploring funding opportunities to go to Australia together to 

raise awareness of turtles suffering from the effects of water pollution.  

Lucy 

School’s Award Winner 2017: £200 expenses funding 

Before applying to the Foundation 

For as long as Lucy can remember, she has always written short stories. This led to her 

developing an interest in playwriting and joining a local theatre group. Lucy and her 
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friend Lydia were studying for their A-levels at a maintained school in the London 

Borough of Hillingdon. They often spoke about writing a play together, but they knew 

they would need funding for a performance to cover the technical support and to produce 

an EP of the music.  

Lucy heard about the Mark Evison Foundation from students from the previous year and 

their pictures really captured her interest. She remembers the assembly delivered by the 

Foundation. Hearing Mark’s story made her want to, ‘make the most of the fantastic 

opportunity that his family were offering.’  

Initially, Lucy found the application process somewhat overwhelming. It was different to 

anything she had done before and required consideration of all aspects of the project 

including lighting, casting and venues. Once they got started, Lucy and Lydia  found the 

application process much easier than anticipated because they received such helpful and 

detailed feedback from the Foundation.  

The original plan was for a full musical. However, in discussions with the Foundation, 

the pair came to understand the merits of simplifying the idea and producing something 

of a high quality but of a smaller scale.  

The challenge 

Lucy and Lydia  completed the challenge, including writing script and music, casting and 

putting on performances of the play within a short timeframe, between April and July, 

alongside studying for their A-levels. Lucy wrote the play, called Changes, about young 

peoples’ stories of personal growth. This was particularly important to Lucy as she 

believes that the perspectives of young people are rarely represented in theatre. On a 

personal level it was cathartic as it allowed her to voice some of her own anxieties about 

leaving school and transitioning to university.  

The friends overcame numerous hurdles during the challenge. Casting was problematic 

because people were busy focussing on their A-levels so the pair changed the ages of the 

characters and cast the roles from younger years. This meant they needed to be 

particularly sensitive to the younger student’s feelings whilst also ensuring they cast the 

right people. The managed the complicated logistics of everyone’s schedules including 

the cast, technical crew and musicians so that they could meet regularly. Lucy and Lydia 

focussed upon keeping everyone involved motivated and supported them to juggle 

various priorities including school work.   
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They put on two performances and a dress rehearsal in the drama studio at their school. 

Approximately 50 people per night attended the two evening performances and students 

from the lower school attended the dress rehearsal. As a further challenge, Lucy and 

Lydia recorded and produced an EP of the songs from the play.  

The impact  

For Lucy, the challenge was extremely successful because the audiences enjoyed the 

performances. Moreover, the play demonstrated to people what it is possible to achieve 

at such a young age. Lucy is extremely proud of the young cast members who took part 

and is aware that taking part had a particularly positive impact on one cast member’s 

academic performance, confidence and behaviour.  

On a personal level, managing the team and leading on all aspects of planning and 

organisation really enhanced Lucy’s leadership skills as well as her skills in 

communicating to people of varying ages. She learned that: ‘people don’t just do what 

you want so you need to find a way to get people on board and be enthusiastic.’  

Lucy’s confidence in her playwriting ability increased and the experience affirmed to her 

that this is an ambition for her future career. However, the experience has also led her to 

consider directing as a career choice and she has applied to a University course that will 

cover both of these aspects. Lucy hopes to go to Warwick University to study Theatre.  

Lucy has stayed in touch with the Foundation and has found their continued support and 

encouragement invaluable. Lucy and her friend have rewritten Changes to make it a full-

length play and, with the support of one of the trustees of the Foundation, they hope to 

put it on at the Edinburgh Fringe festival next year.  

Michelle 

School’s Award Winner 2017: no expenses funding required  

Before applying to the Foundation 

Michelle first heard about the Mark Evison Foundation at the end of her GCSEs. She 

remembers the school assembly presentation and was particularly inspired by Mark’s 

ethos to help others and to maximise his experiences. Michelle was surprised by the level 

of generosity on offer and was excited by the prospect of choosing a challenge based upon 

her interests that was in no way linked to academic performance.  
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Michelle and a friend began to put together an application based on organising a convention, 

which would involve a large gathering of people who were all interested in Korean popular music. 

The soon realised that this was too ambitious and they were not sure who would come. Instead, 

Michelle made a solo application the following year to make a documentary, once she had 

reflected on her plans and consolidated her ideas.  

Michelle entered the second application with a renewed mindset, she was now less worried about 

the outcome of the application and more willing to give it a go. She was also more focussed and 

had a clearer vision about what the challenge would entail. Michelle found the application process 

straightforward and she appreciated the structured and specific feedback from the Foundation.  

The Challenge 

Michelle challenged herself to produce a documentary about K-pop (Korean popular music) and 

why it is becoming more mainstream. She enjoys K-pop and enjoys making YouTube videos so 

the challenge combined a number of her interests. Michelle researched the topic, arranged 

equipment and venues for filming and contacted people to interview such as the head of the 

Korean Culture Centre UK. She found that the interviewees were unavailable within the short 

timeframe, however, she overcame this by adapting the focus of the documentary. Michelle 

successfully created a documentary about spending a week becoming a K-pop idol and made the 

documentary available online.  

The Impact 

abroad in Reflecting on the challenge, Michelle is pleased with the documentary. If she were to 

do it again, she would prioritise contacting the interviewees over other logistical issues to 

maximise the chances of their involvement. Overall, Michelle recognises that she is more 

proactive, less self-critical and more resilient following the challenge. She was able to refine her 

challenge for her second application and adapted her project to respond to unanticipated 

difficulties. She applied this learning and has taken a more planned, structured approach to her 

studies, particularly her EPQ (extended project) and has found this has given her more time.  

Hearing Mark’s story inspired an altruistic ethos for Michelle and she now volunteers at various 

charity shops. She describes a new-found confidence to explore other extracurricular 

opportunities and to pursue ideas that she never believed would be possible. Prior to the 

challenge, Michelle initially felt self-conscious about sharing her somewhat unusual hobbies, 

including K-pop but the experience gave her the confidence to celebrate this and she is now keen 

to share her interests. Michelle is planning a trip to Korea, applying to University to study 

Biomedical Science and has an ambition to work the future.  

  



Final report submitted to Mark Evison Foundation September 2018 
 

29 
 

RECOMMENDATIONS FOR DELIVERY  

The evaluation generated a number of points that might be helpful for the Foundation to 

consider for future delivery. These are outlined in more detail below.  

Ensuring the Foundation appeals to the students being reached out to 

Recommendation 1: Consider updating the video used in assembly with a 

wider range of personal challenges completed by diverse groups of young 

people. Interviewees were keen that the assembly video be updated to show the 

diversity of challenges and students who have most recently completed challenges.  

Recommendation 2: Consider recruiting a previous award winner to join the 

board of trustees. One way to demonstrate the Foundation’s commitment to 

supporting young people regardless of their background would be through the 

appointment of a young person to the board of trustees. This would provide youth-led 

input at a leadership level, to shape all aspects of strategy, delivery, and be a positive 

message to share with funders.  

Create a community of award winners and harness their energy 

Recommendation 3: Target fundraising opportunities at award winners, or 

offer them a reduced charge to attend. Award winners would be keen to support 

fundraisers aimed at young people, or attend the regular programme of Foundation 

fundraising events if they were made more affordable. Similarly, award winners 

suggested they would be willing to support the Foundation by helping to organise such 

events or support in an appropriate voluntary capacity in future.  

Recommendation 4: Create a community of previous applicants and award 

winners with more networking opportunities. Award winners and staff at schools 

want more work to be done to create a community of applicants and award winners. This 

could be done via social media as well as through networking events. Some of the young 

people who have met at events – such as the annual Christmas parties at the Southbank 

- have kept in touch and really value this, and would like more similar opportunities to 

continue it in future.  

Building relationships at a school level 

Recommendation 5: Continue building relationships with key teaching staff 

and partner schools to ensure they are clear that the Foundation are clear 
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around key processes and maximise their engagement. Continuing to build close 

relationships with the schools was seen as one way to ensure that school staff are reassured 

through the process. Additionally, there is an opportunity to speak to school staff to explore ways 

in which they could add further support to the Foundation. One opportunity might be to 

encourage these teachers to champion the School Awards further, either within their own or new 

partner schools in the borough or chain, in 2019.  

Maintaining momentum and supporting creative thinking 

Recommendation 6: Continually encourage students to consider new ideas at the 

outset, rather than follow examples in the video. Teachers would like the Foundation to 

continually prompt students to think more creatively about what might be possible, beyond the 

examples given in the video or other materials. 

Systematically gather impact and output data  

Recommendation 7: Consider asking young people to submit a short film clip at the 

end of the challenge, to sum up their experiences of the personal challenge to use 

for funding purposes. Award winners suggested that students should submit a wrap-up video 

at the end of their personal challenge, which could be turned into a short film. This could be used 

in school assemblies and be a powerful tool showcase the impact of the School Awards to funders 

and other stakeholders.  

Recommendation 8: Repeat the evaluation questionnaire (produced for this 

evaluation) for school staff on an annual basis, to gain a longer-term perspective on 

impact. Embedding evaluation as part of the process will facilitate a longer-term view on impact. 

The Foundation would benefit from repeating the evaluation survey on an annual basis, 

particularly to measure the experience of new partner schools and to continue to draw out 

essential learning from their perspective.  

Clarity around application structures, process and procedures 

Recommendation 9: Ensure teachers and other key stakeholders are fully briefed 

on the safeguarding and health and safety processes that underpin applications. 

Given the Foundation’s work to undertake necessary safety checks, these could be more rigorously 

and explicitly communicated to schools to reduce any safeguarding and health and safety 

concerns at the outset.  

Recommendation 10: Ensure that teachers and other key stakeholders are clear at 

the outset about what the application process involves and are updated on award 

winners. Schools would welcome areas of clarity over some of the key processes around the 

application process to help them manage their own diaries and workload. It would also help them 
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manage the expectations of their students, particularly in terms of what is expected in a 

successful School’s Award application. Schools would also like to be systematically 

updated with applicant outcomes, for example the number of names of successful and 

unsuccessful applicants at the end of the academic year. 

METHODOLOGY  

The research was completed in three phases: 

Phase 1: Scoping and set up 

We completed a desk review of relevant outputs and documentation from the Foundation 

in order to:  

• Develop a comprehensive understanding of the Foundation 

• Inform the evaluation framework 

• Gather output data for the Impact Report 

We completed a scoping interview with the Executive Trustee to gather further 

contextual information to support us in the design of our fieldwork materials. Fieldwork 

materials included: 

• An online survey for school staff respondents with experience of working with the 

Foundation 

• Qualitative interview topic guides for young people who had completed 

challenges through the School Awards scheme 

• Qualitative interview topic guides for school staff with experience of working with 

the Foundation 

Phase 2: Research  

Award winner case study interviews:  

Sampling: We used a case study approach as the most appropriate method to reflect the 

unique nature of each of the challenges completed by the young people. The Foundation 

supported the research by contacting all young people who had received school awards 

in recent years to invite them to contribute to the research. The young people opted into 

the research so the sample was a self-selecting, convenience sample. However, we 
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retrospectively checked that the young people came from different schools, completed 

different types of challenges and that males and females were represented to reflect the 

diversity of the Foundation’s participants.  

The interviews: We interviewed all the young people who had indicated that they wanted 

to engage with the research. We conducted depth interviews with eight young people who 

had completed challenges in recent years. The interviews explored the young person’s 

starting point prior to the challenge, the application process, their experience of the 

challenge and the impact it had upon them both in the short and longer term.  

We selected five case studies from these interviews in order to represent a broad range 

of experiences. The case studies were drawn directly from the interviews with young 

people and were sent to them to verify accuracy and gain additional consent before 

publishing them.   

School staff interviews 

The Foundation invited four staff members from their partner schools to contribute to 

the research. All four staff members were keen to take part in a depth telephone 

interview. The interviews explored their experiences of working with the Foundation, the 

impact they have observed upon students and the impact that the Foundation has upon 

schools.  

School staff survey 

We designed and uploaded an online survey using Survey Monkey which focussed upon 

school staff’s experiences of the Foundation, the impact upon students and the impact 

upon the school. The Foundation sent out 72 emails to their partner schools to invite staff 

to complete the survey. This achieved an excellent response rate of 64% and 46 

responses.  

Phase 3: Analysis and reporting  

Analysis 

The research team debated the key themes and trends from across each of the participant 

groups during an analysis workshop. This informed a shared analysis framework, to 

manage data and facilitate robust thematic analysis.  

Reporting 
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This report includes impact findings and presents process learning as a series of 

recommendations. A ‘Case for Support’ booklet with a condensed summary of the 

evaluation findings will be adapted from this report, with input from the Foundation 

Trustees and with design support. 


